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Abstract

Through the Best Practice presented in this article, we would like to share how
genuine collaborative culture in higher education, promoted by wills, objectives,
and structure, made possible the design and implementation of two elective
courses co-created between the Career Services department and the academic
team, with a very positive outcome. The end result for the students was an
improvement in their managerial skills, a better preparation for selection

processes, and a greater engagement towards the institution.
Introduction

In the current economic scenario characterised by rapid change, ina V.U.CAA. -
Volatility, Uncertainty, Complexity, and Ambiguity- environment, Higher Education
Institutions have increasingly been called to prepare students for the “new” world of
work, while being pressured to develop their graduates’ employability (Suleman, F.,
2018). This challenge has intensified since the expansion of Higher Education and the
Bologna Process (2004), that reframed the policy debate and placed the smooth
transition from school-to-work, and the employability of graduates at the forefront of

education policies (Schomburg and Teichler, 2011).



In order to face the challenges of employability and professional development, the
collaboration between institutions to achieve synergies is a determining factor and it is
not in vain that it is explicitly indicated in the strategic framework 1 of the International
Association of Jesuit Universities: “Establish a formal network - the International
Association of Jesuit Universities (IAJU) mission is to link institutions, and serve as the
vehicle for 1) advancing the implementation of a strategic agenda and 2) enhance

communication from and to the Society of Jesus, and Jesuit institutions.”

However, and without prejudice that setting an external and inter-university
collaboration network is a relevant factor for the development and competitiveness of
organisations, building interdepartmental collaboration between stakeholders of an
educational institution is, probably, an even more relevant practice towards the goal of
fostering innovation while achieving synergies, when launching new multi-disciplinary

projects.

In this article we will present the launch of two elective courses focused on
employability, co-created, designed and delivered between the Career Services team

and the academic team under a cooperative institutional working approach.

In addition to the willingness of individuals and professionals to materialise
interdepartmental cooperation, in the specific case of ESADE Business and Law School
(ESADE) the gradual transformation of the Career Services structure towards an
integrated approach in the academic syllabus has been key to the success of the project.
Therefore, before going in-depth into the development of the elective courses, it is

relevant to explain the context within which the process has taken place.



Context

As previously mentioned, the achievement and success of the specific project of the co-
creation of two elective courses cannot be explained and would not have been possible
in terms of design, implementation, and follow-up without a structure and culture
focused on genuine interdepartmental collaboration. Therefore, we will now analyse
some of the key elements of the collaborative culture in higher education and the

transformation of the structure of ESADE Career Services.
Collaborative culture in new curriculum development

When looking at curricular revision and development in the higher education
environment, one must consider the influences that affect change as well as barriers
that might inhibit it (Oliver, S. L., & Hyun, E. 2011). Three major influences on curricular
change include: external influences (alumni, market, society...), organisational
influences (structure), and internal influences (professional staff, leadership team and
Faculty) (Stark & Lattuca, 1997, p. 331). These influences are necessary to understand
the collaborative effort in a new curriculum review process. In addition to the key
influences, we should note two main challenges within the Higher Education

“”

Institutions: structural “relating to the characteristics of the organisational framework”
and cultural that “determine how people in the organisation act” (Seymour, 1988, p. 5).
Culture plays a major role in new curriculum development and impacts the educational
change process at the institutional, departmental, and faculty levels (Oliver, S. L., &

Hyun, E. 2011).

ESADE’s collaborative culture, here understood as an intangible dynamic of
interdepartmental cooperation, together with a shared mission and vision, was one of

the key elements in the development of the two new Elective Career Services courses.



Evolution of Career Services departments

Since their creation, Career Services departments have adapted to various models and
structures according to the economic framework, the demands of the labour market,
and the needs of each university (Cruzvergara & Dey, 2014). Career Services
departments are currently considered key departments within the strategy and
competitiveness for educational institutions, given the increasing relevance of
employability in the Higher Education sector (McMurray, S., Dutton, M., McQuaid, R., &
Richard, A., 2016).

Among the main current trends, we can highlight the following:
Elevating Career Services’ role in the Education value-chain

Senior leadership positions within Higher Education have recognised the key importance
of Career Services teams with respect to recruitment, talent recruitment, retention and,
ultimately, institutional revenue (Ceperley, 2013; Education Advisory Board, 2012). As a
result, the level of strategic influence of Career Services departments within the
organisation as well as the interlocution with different levels of the organisation is

undergoing a process of transformation.
Personalisation and specialisation

In an interconnected world with easily accessible and open information, Career Services

teams had to reformulate the vision concerning the value proposal, leading to an




approach of -personalisation- and -specialisation- both for students and for the

institutions' stakeholders as a whole (Dey, F., & Cruzvergara, C. Y., 2014).
The case of the ESADE Career Services Department

Without seeking to provide an exhaustive explanation, we should highlight the process
of transformation of the structure and culture of the ESADE Career Services, which
nowadays allows for a greater level of dialogue with internal customers, and a higher
level of personalisation. ESADE Careers went from a department that worked in an
individual format to a department with a transversal vision and goals together with the

its most important stakeholders: Students, Companies and Academic Programs

In terms of structure, the consideration of two separate units is relevant:




Employer Engagement — The Sector Expert Figure

Considering that each industry/sector has its own particularities regarding the selection
process, candidate profile, and necessary skills, and taking into consideration the need
to offer a personalised and specialised service, the corporate relations team is
subdivided into blocks,, each of them corresponding to a market sector, thus allowing
for the ultra-specialisation and, consequently, for better advising, follow-up, and

service.
Student Engagement — The Programme Lead Figure

In response to the need for integration with the Academic programmes and
personalisation of the service, positions known as “Career Programme Lead” were
created, and understood as “Career Services Business Partners” by the remaining
stakeholders, with the main purpose of developing a link between the Careers Services

team’s actions and events, students’ needs, and the academic syllabus’ requisites.

This position is responsible for the transversal planning and design of the yearly training
schedule for each programme (see Annex, Career Journey BBA) by gathering the
transversal needs of its internal clients and students, and also for the coordination and
following-up of the evolution of placement in both internships and full-time

employment targets.



Career Services Elective Courses

Consulting Academy & Employability Skills

After analysing the development context characterised by a genuine cooperation and a
Career Services structure with a strong interlocution with the academic syllabus, we will
analyse the casuistry of the launching of the Career Services Elective Courses by

analysing the main milestones from a general and holistic point of view.

Detection of needs and career preferences

The capacity of a Business School regarding its employability levels is key both for the
competitiveness of the institution and to guarantee the level of satisfaction and
subsequent engagement of students after their time at the institution. In this
framework, with 41% of students interested in working in “Consulting” and a 48% in
“Industry”, and taking as a reference the BBA placement report of 2019, where 46%and
41% were respectively placed in those sectors, it became clear that it was necessary to
develop specific training aiming at both the professional output in the Consulting and
Industrial sectors, since these two together represented circa 90% of preferences and

placement.

Given the integration of Career Services with internal stakeholders (explained above),

I “"

and the mentioned flourishment of an interdepartmental “cooperative spirit” (in

particular with Academic Programme), two specific trainings were idealised, and

planned to be launched in the form of "elective courses”:

- Consulting Academy: Breaking into Strategy and Management Consulting
0 Month of January
0 Second-year
0 Bachelor’s Degree in Business Administration
0 3ECTS
- Employability Skills: How to Develop Your Skills to Advance Your Career in the
Industry Sector
0 Month of January
0 Third-year



0 Bachelor’s Degree in Business Administration
0 3ECTS

Objectives

With the proposal to launch two elective courses with a clear “Career Services DNA”,
two shared objectives were established: On one hand, improve and deepen the
development of competencies and skills both for the development of Career Services in
the Consulting sector (in the case of the “Consulting Academy” course) and in the
Industry sector (in the case of the “Employability Skills” course) and, on the other hand,
to increase the engagement of students towards Career Services and the ESADE

University as a whole.

Design model

After detecting the needs and defining the objectives, the design of the content,
duration and format of the course were developed by two multidisciplinary working
groups constituted of professional staff (Graham, C., 2012) from Career Services and
Academia. Sector Experts with field experience, together with collaborating professors
under the direct coordination and advice from the Vice-Dean of Undergraduate Studies
were capable of drawing in just a few weeks the perfect content to address the needs
for reinforced employability in the Consulting and Industry sectors. With this -
cooperative- model it was possible to bring together the expertise of each of the groups

represented:

- Career Services: Inside view to go-o-market demands and specific
characteristics of the selection processes, in each sector.

- Collaborating Professors: Proven results in teaching mixed with real-life
experience in the professional market.

- Vice-Dean: Overview of the academic syllabus, experience in course design,

and focus on results and academic quality.



Teaching methodology

Learning by Doing

Several studies show that, when a student is actively involved during the learning
process, namely through interactive sessions that foster them to participate in-class
(e.g. discussing pre-class readings), thus putting in practice in class what they learned in
previous sessions while applying concepts and ideas to practical exercises, the result of
both “learning” and “engagement” is higher than usual (Benek-Rivera & Matthews,

2004; Picciano, 2002).

On this basis, the importance of applying the Learning by Doing model, facilitating a

dynamic, integrative, and active learning, was emphasised in the design of the course.

Individual Learning Journal

Linked to the Learning by Doing approach, since the publication of The Reflective
Practitioner: How professionals think in action (Schon, 1983), the introduction of active
reflection as part of the learning process is key to the integration of knowledge and

review of areas for improvement and strengths (Chris Park, 2003).

For this reason, after each session, reflection exercises were carried out on one's own
in-class learning experience with individual self-knowledge tasks, finally compiled in a

Learning Journal that pretended an answer to the following questions:

1. What have you learned today?

2. What has caught your attention the most?

3. Where would you suggest an improvement area?

4. In which dimension you envisage to have your greatest potential?
Hybrid format

The influence of SARS-Cov-2, commonly known as Covid-19, had a direct implication on

the teaching format. Originally designed to be 100% face-to-face, both courses were



finally developed in a hybrid format, meaning that, from moment zero they were both

entirely developed in face-to-face and online format.

This allowed international speakers with mobility restrictions to conduct sessions in a
virtual format, while also coping with student’s mobility restrictions (enforced by both
travelling or disease constraints), while facilitating the possibility for students to come

on-campus to be present during the sessions, if they preferred.
External Speakers

In addition to the participation of academic professors and professional staff, national
and international professionals were invited to share their experiences, advice, and
knowledge during class sessions. Some of them were professionals from well know
companies in the Industry and Consulting sector, coming from companies such as: UBER,
Delta Partners, EFMD (European Foundation for Management Development), McKinsey
& Company, Danone, BCG (Boston Consulting Group), GE, Oliver Wyman, Hilti, or Bain

& Company.

The presence of external speakers made the closing of the learning process possible,
thus allowing students to have a real and pragmatic vision of the working world applied

to the contents that are taught and practiced in class.

Positive results obtained

There are two immediate results that we can highlight as very positive: On the one hand,
the number of participants enrolled, given that the choice of electives by students is a
free process of choosing from among more than 200 subjects. In both courses the
maximum numerus clausus of participations was achieved (65 students for Consulting
and 45 for Industry out of 350+ total BBA students); On the other hand, for all the
courses taught in the BBA studies, the feedback results obtained topped all the other

elective courses with no exception.

Results were obtained via a survey sent out immediately after the last class, to find out

the students' opinion on the subjects taught.
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This is considered to be a relevant quantitative measurement of the quality assessment
of the students with regards to course design and content, and also the to the quality of

the teachers’/speakers’ teaching skills.
As a result:

- Consulting Academy: Obtained a score of 6,5 out of 7

- Employability Skills: Obtained a score of 6,7 out of 7

For a better overview, it is worth noting that of the 200 courses offered during the
month of January, the two courses in discussion were rated as top 10% by the students.
This means that the subject, methodology, speakers, and timing were welcomed and

appraised by students.

Opportunities for improvement

At the end of the project for the development of the two Career Services elective

courses, the following opportunities for improvement were identified and highlighted:

- Cross-disciplinary electives: Both courses were developed entirely for the
group of Bachelor’s Degree in Business Administration second year students.
However, the possibility of offering them in a cross-disciplinary format,
integrating students from different degree programmes (Bachelor of Laws,
Bachelor’s Degree in Global Governance, Economic & Legal Order...) or even
from second and third years in the same elective, should be considered;

- The participation of internationally renowned speakers has been very
positive but taking into consideration that the feedback from students has
been very positive, more specific pre-training should be sought and
requested from some speakers in the future, in order to obtain a more
practical and interactive scenario with the students when in-class, instead of

a, sometimes, static, old-fashioned and descriptive approach.
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BBA Journey 2™ & 3™ year
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