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Abstract 

Higher education should meet the demands of a learning society in which educational and 

communication technologies are the order of the day. Blogs are considered to be great 

motivating resources and sources of learning that allow users to interact and collaborate with 

each other. They are also seen as facilitators of communication and enhancers of critical 

thinking and autonomous and reflective learning. The good practice outlined here involves 

the design and development of the blog entitled Aprender para Enseñar (Learning in order to 

Teach) by the University of Deusto. This is a social and learning environment in which each of 

the participants (the teaching staff) is an active member. Its objective is to promote the 

development of the teaching staff’s competencies, which are in a constant process of change 

and innovation. This study discusses an analysis of the 172 posts published since the blog was 

launched (March 2016), according to different thematic areas and applying the 4 dimensions 

of the Ledesma-Kolvenbach paradigm. This is an innovation-oriented practice that seeks to 

update the pedagogical renewal processes that result in high standard performance by the 

teaching staff, and in students’ comprehensive education by developing competencies 

through the use of new technologies.  

 

Introduction 

New online or virtual teaching-learning scenarios and spaces have been used at all 

educational levels in recent decades. The mediation of Web 2.0 technologies in these spaces 

and which include the use of wikis, blogs, discussion forums, chats, webinars and 
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videoconferences is now a permanent feature (Domingo, 2015). According to Marín-Díaz et 

al. (2016), “Web 2.0 is not a technology, it is a way of understanding the social change that is 

taking place today (...) This is clearly shown by its rapid progress, which has made it a 

cornerstone of the advancement of the society” (p. 218).  

Higher education should meet the demands of a learning society in which education and 

communication technologies are the order of the day. Special attention should therefore be 

paid to the teaching-learning processes not only of students, but also of teaching staff. This 

means, among others, “training teaching staff to generate and put into practice innovative 

strategies are adapted to technological environments and new ICTs and active methodologies 

which are also attractive enough for students” (Arruti and Paños-Castro, 2019, p.228). This is 

intended to ensure that students can develop “the competencies that will enable them to 

achieve successful work performance and personal development” (Arruti and Paños-Castro, 

2019, p. 229).  

In this context, it seems that “the incorporation of digital tools into higher education is 

unquestionable” (Marín-Díaz et al., 2016, p. 217), and that blogs are having a major impact as 

motivating resources (Molina et al., 2016), since they “provide more flexible, open, interactive 

and dynamic learning” (Marín-Díaz et al., 2016, p. 218). Furthermore, some authors, including 

Molina et al. (2016), have stated that the social applications of Web 2.0 have an important 

didactic potential, which allows users to “interact and collaborate with each other by creating 

content and generating virtual communities” (p. 433). Based on previous research on blogs, 

Marín-Díaz et al. (2016) have held that they “can be seen to enable communication 

opportunities; to construct critical, abstract and analytical thought, in-depth knowledge and 

self-reflection; to place current issues as a virtual material or resource at the service of 

teachers; and to promote creativity” (p. 218). 

 

The role of blogs as interactive collaborative educational resources 

Teaching and learning today without using information and communication technologies is 

almost unthinkable, as is not using virtual environments.  Blogs are therefore currently 

considered to be one of the teaching-learning spaces generated in virtual environments that 

follow the basic principles of the open Web such as decentralization and universality (Põldoja 

et al., 2016). 
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According to Molina Alventosa et al. (2016), blogs, or weblogs as they are also known, are a 

Web 2.0 resource that represents “a participatory sociotechnological environment for 

information exchange” (p. 92). A blog can be defined as a “valid and appropriate educational 

instrument to facilitate student learning in higher education” (p. 93), and “one of the tools 

with the greatest didactic potential in the active, autonomous and reflective learning 

proposed within the EHEA“due to its ability to promote social participation (Molina Alventosa 

et al., 2016, p. 93).  

As noted by Rodenes et al. (2013), a blog is a participation and communication tool that uses 

Web 2.0 and “includes tools that allow individuals and groups to publish, share images, audio 

and video, and create and maintain online social networks, which facilitates the introduction 

of new practices and attitudes” (p. 146). In other words, among other things, blogs provide 

opportunities to create and share content, and to interact with other content and/or people.  

Blogs have been defined as:  

“Websites where one or more authors periodically publish messages (called entries or 

posts) with generally textual information, where readers can participate by adding 

comments to these messages that are displayed chronologically, from the most recent 

to the oldest. It is used within a community of users who share information, thoughts, 

and opinions on a common theme” (Molina Alventosa et al., 2016, p. 93). 

Some research has shown that blogs are easier to use and more intuitive than management 

systems and learning platforms such as Moodle and Blackboard, and that while blog post 

writing tends to be more in-depth and lengthy than writing for a discussion forum or an email, 

it is less formal than writing an essay or a scholarly paper (Roselló and Pinya, 2017; Marín, 

2020). 

 

Positive and negative aspects of blog use 

Molina Alventosa et al. (2016) and Molina Alventosa et al. (2015) highlighted a number of 

potential advantages for the use of the blogs in higher education, including: facilitating access 

to knowledge; better understanding topics and content; improving how ideas are organized 

and knowledge is strengthened; stimulating participation by having “live” engagement ; 

promoting a more active, responsible and reflective role and participation of students in their 

learning process; expanding the experience and social participation of students in the 

construction of their learning; promoting interaction among peers and between students and 
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teaching staff, as well as intellectual exchange and debate; improving written skills, and 

enhancing information search and acquisition; encouraging more reflective thinking and 

writing that leads to more structured discourses; developing skills of interest; providing 

different points of view; developing collaborative work skills; and stimulating critical 

judgment.  

Regarding collaborative work, the research carried out by Molina et al. (2016) concluded that 

blogs encourage: interaction and cooperative work, gives prominence to the learner, 

facilitates communication and constructivist learning, “represents a window to personal 

knowledge, ideas, thoughts and the student’s process” (p. 435); provides formative feedback; 

and contributes to the development of knowledge management competence that, in turn, 

includes “a range of skills such as information retrieval, assessment/evaluation, organization, 

analysis, presentation, assurance and collaboration” (p. 435).  

For their part, Pinya et al. (2016) argued that blogs are useful tools and platforms that help 

reflection, self-expression, and the development and improvement of digital competence, in 

addition to facilitating the teaching-learning process, the collaborative construction of 

knowledge and the understanding of the contents covered.  

Regarding the use of blogs to promote reflection, almost a decade ago Chu et al. (2011) noted 

the benefits of blogs for the promotion of self-reflection, both through writing and reading. 

They also emphasized that blogs provide an opportunity for the promotion of a constructivist 

learning process, while facilitating the exchange of information and knowledge, the 

promotion of critical and analytical thinking, and self-expression and social connection.  

Another positive aspect of blogs is that “they provide the opportunity to meet other 

education professionals with the same interests and concerns; enable learning opportunities 

to be expanded, and knowledge, ideas and projects to be shared; encourage critical thinking 

and reflection, as well as learning from the experiences or evidence shared by other education 

professionals“ (Álvarez, as cited in Navareño and Rincón, 2017, p. 4). Today, blogs are 

undoubtedly a key asynchronous communication tool (Arruti and Paños-Castro, 2019) but, 

above all, a resource that facilitates conscious competence learning (Pinya Medina and 

Roselló Ramon, 2015). 

According to Põldoja et al. (2016), learning through blogs supports the central role of students 

and their active participation, as well as improving personal and group learning. For Marín 

(2020), blogs also support research, as they facilitate the development of key competences 
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such as critical thinking, reflection, and interpersonal skills such as collaboration, peer support 

and teamwork. 

For Pinya et al. (2016) and Rosselló and Pinya (2017), the characteristics of blogs notably 

include that they enhance the sense of community and collaboration among their members; 

facilitate documentation and reflection on the evolution of learning; improve the 

development of professional competences; enhance written expression processes, while 

fostering a positive attitude towards the writing process; strengthen a sense of responsibility 

and ownership; increase social interaction through the use of multiple languages; and foster 

continuous assessment and collaboration for peer assessment. For their part, Halic, Lee, 

Paulus and Spence (2010) added that blogs also facilitate the understanding of other points 

of view and the exchange of knowledge among students, and help them to think about and 

translate concepts and other content learnt in the classroom context to outside of the 

classroom. In addition, they provide important data regarding the sense of community and 

its relationship to learning, which confirms that the stronger the sense of community, the 

higher level of perceived learning. 

Blogs enable the classic limitations of space and time in traditional education to be surpassed, 

and are easy-to-use, simple, free, accessible from anywhere and effective tools for organizing 

content. In addition, they allow for interactivity and for the creation of permanent links 

(according to Rosselló and Pinya, 2017). 

In contrast, there are a series of negative factors and some limitations regarding the use of 

blogs. For Marín-Díaz et al. (2016,) these include the following: they may not enhance 

curriculum development; sometimes, due to the activity and information generated by the 

blog, teaching staff (or the blog manager) are compelled to devote many hours to the blog, 

which exceeds their capacity for supervision and moderation, and makes it more difficult for 

the blog to actually fulfill its aim; in general, they are not conducive to writing and reading 

skills; teaching staff lose ownership of their knowledge; communication through blogs is 

indirect, which can contribute to low participation in debates, contrary to their goal; and no 

feedback is often provided. 

Additionally, according to Marín (2020), the use of blogs requires a lot of time and effort 

compared to other forms of work. Other negative aspects are their high mortality, the 

problems related to entry authorship, and the large workload involved for participants in 

terms of maintenance and management tasks (Pinya et al., 2016; Rosselló and Pinya, 2017). 
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Põldoja et al. (2016) identified the following limitations regarding the use of blogs: 

engagement in fragmented debates, lack of coordination structures, little support for 

knowledge, and the risk that the writing of posts may be over scripted.  

 

In practice: The blog Aprender para Enseñar (Learning in order to Teach)  

The practice presented here is in line with research by Silva-Quiroz (2017) and Silva-Quiroz et 

al. (2016), in the sense that this blog is used as a social environment that has been designed 

for educational purposes using different technologies. Blog participants (teaching staff) are 

active members who co-build the virtual space, while playing a fundamental role in learning 

and development. The effective use of the blog is also intended to promote the development 

of the teaching staff’s own competencies, which are in a process of constant change and 

innovation. For this to happen it is important for the agents involved in the blog to rely on a 

sense of belonging and trust; suitably managing extrinsic motivation, but above all, intrinsic 

motivation; and facilitating and engaging in reflective thinking (García-Feijoo et al. 2018). 

 

Description of the practice  

The blog Aprender para Enseñar was released to the educational and social community on 

March 1, 2016.  A new learning space was then born which had been designed to further the 

university’s promotion of the comprehensive development of people who are able to meet 

the demands of the market, while being aware, competent, compassionate and committed 

to the environment in which we live. 

Every Tuesday during the months of September to July of the ongoing academic year, a new 

post is published with new content and news related, among other things, to innovation and 

technology in the university, active methodologies and online training, tips for making the 

most of ICTs and better managing social networks, and some data on resources that are 

available but may not be known due to lack of information. 

The blog is currently coordinated by a team of 3 people from different services within the 

University of Deusto (UD): The Educational Innovation Unit (UID), Deusto Online and the ICT 

Classroom, although people from the Institutional Communications Office (Identity Digital), 

the IT Service, and DeustoTech Learning have contributed to blog coordination in different 

ways from the outset. 
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Participation in the blog is open to anyone from the UD community and from other —

largely—higher education institutions whether teaching staff, students or any other agents 

involved who have an impact in educational terms.  

 

Type of experience 

The practice outlined below is aimed at ensuring a high academic standard for our official 

undergraduate and graduate educational programs, as well as for other of our training 

programs and complementary activities that provide our students with a comprehensive 

education. Likewise, it is a practice mainly aimed at university faculty, who must be up to date 

and so constantly adapting, changing and innovating. Ensuring that teaching staff are aware 

of the latest developments in order to suitably rise to the challenges posed by society and 

students is crucial in the blogging practices discussed here. 

This is an innovation-oriented practice that seeks to update existing pedagogical renewal 

processes, with a view to achieving a high standard of work by the teaching staff and in 

students’ comprehensive education by developing competencies (in person, distance, or 

online learning) through the use of new technologies. 

This practice can only be fully understood if its promotion of the Ignatian pedagogy that 

characterizes Jesuit higher education in the implementation of the blog’s shared, 

collaborative learning is taken into account. This pedagogy is present both directly, through 

ad hoc post-writing, and transversally through the MAUD teaching-learning model, which is 

reflected in the different posts on active methodologies and the online, distance or 

comprehensive learning aimed at the development and social transformation of students and 

teaching staff. 

 

Blog context  

The context for this practice is the UD; in particular, the blog’s coordinating agent, namely, 

the Teaching Educational Innovation Unit. The UD aims to serve and contribute to society 

specifically through being a university that is based on a Christian and humanist point of view. 

It is committed to excellence in teaching and research, and to the education and training of 

free people, responsible citizens and competent professionals; the aim is to facilitate that 

they acquire expertise, skills, competencies and values so that they can commit to the 
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promotion of knowledge and transformation of society and contribute to a fairer, more 

humane and more sustainable world. 

Moreover, in accordance with the 2018 Deusto Strategic Plan (Universidad de Deusto, 2016), 

the education and development of the university community are an integral part of the UD’s 

commitment to excellence, and to the construction of a motivated, participative and efficient 

organization with high standards that serves the people and the project. 

The Pedagogical Framework, which included the Educational Model of the University of 

Deusto (known by its abbreviation in Spanish as MFUD) and the UD Learning Model 

(abbreviated in Spanish as MAUD), was created in 2001. Both have become the backbone of 

the mission and vision of the UD in helping its various centers and faculty to incorporate a 

competency-based learning approach. The MFUD is based on the role of a learning facilitator, 

a lecturer with new teaching skills and a strong specialist training who stimulates the 

construction of knowledge. 

The Educational Innovation Unit works to support the different centers and services offered 

by the University, and, above all, helping the teaching staff, through the design and 

development of new active teaching-learning methodologies, among others. One of the 

actions carried out in March 2016 to fulfill these aims was the blog Aprender para Enseñar. 

This is a space coordinated by an interdisciplinary group of professionals who use it to share 

experiences, good educational innovation practices, teaching-learning methodologies, 

proposals, approaches and ideas related to innovation in higher education. It is aimed at 

inspiring the entire university community, combining tradition, innovation and evolution, 

thanks to the collaboration of both teaching and non-teaching staff from both the UD and 

other institutions. As stated by Father General Arturo Sosa, S.J.: 

“True loyalty is manifested through new ways of addressing current challenges. Being 

loyal to our tradition means creatively responding to the signs of the times by relying 

on the identity that binds us to that tradition”. (Sosa, 2018, p.8). 

Building on the learning based on the experience of Kolb et al. (1976) and on Ignatian 

Pedagogy (Gil Coria, 1999), the methodological approach promoted by UD is centered on the 

daily exercise of the development of thought. Meaningful learning involves applying thought 

by combining observational activities and contextualizing them by using reflective activities 

that help situations and content to be understood. The MAUD is therefore an autonomous 

and meaningful learning model that integrates five, not necessarily linear stages: experiential 
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context, reflective observation, conceptualization, active experimentation and evaluation. 

This was underlined by the Rector of the UD José María Guibert Ucín, S.J. in the presentation 

of the 2022 Strategic Plan (University of Deusto, 2020):  

“All these stages are essential. Without context there is no present; without 

experience there is no content; without reflection there is no purpose; without action 

there is no transformation; without evaluation there is no progress. This is the legacy 

of our educational tradition”. (p.3.) 

In addition to the importance of the MAUD and its implications, the Rector of the UD also 

made it clear in the presentation of the 2022 Strategic Plan that the UD is committed to a 

digital transformation, understood as a cultural change which means optimizing and 

furthering the use of technologies, using them to their fullest, and taking advantage of the 

opportunities they provide in serving the UD’s mission, vision and university project. This 

digital process involves questioning, adapting and redesigning models, processes, 

approaches, interactions and capacities, among others, and their application in teaching-

learning processes.  

 

Objectives 

The following specific objectives for the blog were established in the initial design: identify 

new methodologies and teaching-learning tools; share experiences and good practices in 

teaching innovation; use active methodologies to produce innovative ways of communicating, 

teaching and/or learning; reflect on online training and the development of digital 

competence; foster debate about the daily educational endeavor; bring excitement to 

teaching; and motivate and spread motivation to colleagues both in the UD and in other 

educational institutions.  

 

Findings. Lessons learned 

From when the first welcome post was written on March 1, 2016 until November 1, 2020, a 

total of 172 posts were published on a continuous basis, except for the summer months and 

the Easter weeks. Table 1 shows the number of posts by academic year by each of the areas, 

services or units involved in the blog. As can be seen in both Figure 1 and Figure 2, the number 

of posts increased considerably from the 2015-2016 academic year to the 2016-2017 

academic year, mainly due to the fact that the first post was published in March, but for the 
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other academic years, posts were published consistently from the beginning of September to 

the end of June on an annual basis. The apparent reduction in the number of posts written by 

the ICT Classroom (Aula TIC) during the 2018-2019 academic year was due to a management 

change in the editorial team.  

 

Table 1. Number of blog posts by academic year    

Area 
2015-

2016 
2016-2017 2017-2018 2018-2019 2019-2020 

Educational 

innovation 
8 16 17 17 16 

Deusto online 2 8 10 15 15 

ICT Classroom 3 7 9 2 14 

Deusto Tech 3 5 1 3  0 

Digital identity 1  0  0  0  0 

  17 36 37 37 45 

Note: Developed by the authors. 
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Figure 1. Number of blog posts over the past academic years 

 

 

Note: Developed by the authors. 

Figure 2. Number of blog posts per area

 

Note: Developed by the authors. 
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There are currently around 300 people subscribed to the blog, although the number of 

followers has increased by 40-50 people every year. The first year saw the highest increase in 

followers, which was to be expected. 

Regarding the topics covered, Figure 3 below outlines the distribution of the posts written 

according to the major thematic areas addressed. 

Figure 3. Percentage of blog posts by subject 

 

Note: Developed by the authors. 

 

As can be seen, online and distance learning, along with ICT tips, and online applications were 

the topics most often written about throughout the past five academic years. This is hardly 

surprising, given the major impact that online education and training has and the 

opportunities it provides, especially in teaching. In addition, learning the use and 

management of new technologies and new applications has become essential for teaching 

staff today. It is crucial for them to be up to date in terms of digital competence, especially 
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taking into account the current global situation, although this should not be considered an 

excuse not to move forward. 

The second most discussed topic was active methodologies, with 17% of blog posts. The major 

role that active and participatory teaching-learning methodologies should play in this blog 

was underlined from the very first meeting held to discuss the design of Aprender para 

Enseñar. Whether active methodologies are used in online, distance or in-person modes, they 

are essential in the long-running student-centered learning approach. They make it possible 

to create situations as real as possible to develop their skills, and guide learning toward the 

acquisition, development and application of skills, values and attitudes that fully train our 

students and teaching staff to be autonomous, active, responsible, supportive, 

compassionate, and committed to the world and the people who inhabit it. 

The blog posts related to active methodologies and those linked to the comprehensive 

education of students from different perspectives (16%) accounted for 33% of the total posts. 

These posts served as a point of reference to higher education teaching staff in terms of their 

application to other university contexts, and to exchange experiences on the classroom use 

of non-traditional methodologies that are welcomed by 21st century students. These 

experiences and perspectives should also be seen in light of the four purposes of Jesuit 

education based on the Ledesma-Kolvenbach paradigm: humanitas, iustitia, utilitas and fides, 

which guide our education model and are reflected in the different posts, as will be detailed 

below. 

Blog posts about teaching innovation projects carried out by teaching staff at the University 

of Deusto were found to be in the fourth place in terms of themes discussed, as well as posts 

related to the Innovation and Quality Conferences that have been held at the University of 

Deusto over the last 5 years. Some 8% of the percentage of the total posts were in this 

category. 

Finally, 5% of the posts were aimed at motivating the teaching staff and encouraging them to 

further the innovation processes that require much effort in their daily work performance. 

Returning to the purposes of Jesuit education, Eizaguirre et al. (2020), who advocated the 

Ledesma-Kolvenbach paradigm as being a good basis for prioritizing, focussing and deploying 

the mission of Jesuit institutions, proposed a series of criteria and indicators that allow each 

of the dimensions of humanitas, iustitia, fides and utilitas to be assessed in a specific 
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institution. These were used to analyze the 172 posts published on the blog Aprender para 

Enseñar until November 2020. 

Figure 4 shows that 47% of posts were in the humanitas dimension and 44% in the utilitas 

dimension, while only 6% fell under the heading of iustitia, and 3% under fides. It is necessary 

to underline the difficulty in consistently establishing clear limits between the 4 dimensions, 

and bearing in mind their key role in the online applications, ICT tips, and online education 

posts in the blog Aprender para Enseñar. Not surprisingly, these accounted for 54% of the 

posts, within which those that were part of the utilitas dimension prevailed (42%), followed 

by those that were part of the humanitas dimension (19%). These posts were followed in 

percentage terms by those that dealt with active methodologies (17%), within which the posts 

were mainly in the humanitas dimension (representing 12% of the total posts), which added 

to the previous 19% represented 31% of the total. This percentage increased to 47% when 

the posts of this dimension are added to the rest of the themes. Some 6% of the posts fell 

into the iustitia dimension; all the thematic areas except for the those on ICT tips and online 

applications covered the utilitas dimension. However, this was not the case for the fides 

dimension, for which the posts only fell into in the active methodologies category, and into 

some of those related to comprehensive education, with a very low percentage (3%). All these 

data can be seen in Figure 5. 

 

Figure 4. Percentages of blog posts by dimension 
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Note: Developed by the authors. 

Figure 5. Posts by theme and dimension 

 

Note: Developed by the authors. 

 

Opportunities for improvement  

To conclude, it can be said that the Aprender para Enseñar blog fulfils the role for which it was 

designed and developed, that is, to promote the development the University’s teaching staff’s 

competencies within a context of constant change and innovation, and where it is essential 

to have a feeling of trust and a sense of belonging. Since it first saw the light of day in March 

2016, it has contributed to fostering the comprehensive development of the professionals at 

whom it is aimed, namely, professionals who are conscious, competent, compassionate, and 

committed to the academic field. The more than 170 posts published until November 2020 

confirmed this; they are direct evidence of the examples of good practices carried out, the 

active methodologies used, and forms of online learning unequivocally focused on taking 

innovative actions for the comprehensive development of the education community. 
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As in any project, there is always room for improvement. Therefore, we are currently working 

on several enhancement actions, notably including: 

ǒ Designing a new interface to make the blog more attractive and easier to navigate. 

ǒ Designing and developing a space for interviews with teaching staff members, so that 

they can share the methodologies they use in their classes with the rest of the 

community. 

ǒ Devising a plan to interview students through videoblogs to provide them with a space 

on the blog in which to share their views on the experimentation of active 

methodologies used in class and in online learning.  

ǒ Developing a strategy to expand the scope of the blog and make it more visible in 

other social networks and communication channels. 

 

The blog URL is:   https://blogs.deusto.es/aprender-ensenar/   
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